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Self-Reflection
Having considered and interrogated my upbringing, I would explicitly identify with the middle-class school. This choice can be explained by the school experiences I had during my schooling time. First, my perception of knowledge aligns with that of most students questioned in Anyon's research. Here, I assumed knowledge to be directly related to studying and an individual’s intelligence. That explains why most of my classmates studied hard to get enough marks to take them to high school and college. One student's response on the knowledge that aligns with my then thinking lines extensively is "knowing the answers to stuff" when asked the meaning of knowledge (Anyon, 2020). I think this was the reason I worked hard at school, to store the information in my brain until I needed it for a test or an oral teacher’s question in class.
Another school experience related to the middle-class school was the unawareness of the high school and college I wished to attend after qualifying. Asking me, I would say I needed a good college, but I would have no particular college name in the state where I would be happy to further my knowledge. Again, I always believed that knowledge had a comprehensive source, which was similar to one student's reply, arguing that knowledge comes from everywhere (Anyon, 2020). Looking at the different students' responses to questions in the research, the middle-class school perfectly coincides with most of the school experiences and approaches to class work. 
The teachers' perception of knowledge in the study shows an extensive likeness to what my teachers fed us at school. First, most of the teachers at the school would argue that they measured the school's performance using the number of students that qualified for college. I believe this guided their teaching strategies and plans, which would drill knowledge into students' minds using frequent quizzes and assignments. One teacher’s response on the knowledge appropriate for students that I find interesting in the research is, “What they need for high school and maybe college." I think this response summarizes the majority of the teachers' modes of teaching in my school. 
Several teachers in my school engaged in activities that, in my view, helped to minimize the effects of the hidden curriculum on the students. For instance, the mathematics teacher would regularly ask students to focus more on gaining life skills from the work they do in class. He argued that reading for the exams was detrimental to students since they would focus their entire time on cramming and memorizing instead of finding ways to understand class work for multiple applications, exams included. In his teachings, he would allocate time to advise students on life issues and matters and challenge them to develop solutions to fictitious problems that he created. 
The negative attitude by some students who believed that they would never qualify for college is another experience that I find identical to the middle-class school (Anyon, 2020). In my school, many students in my class believed that their main objective was to pass the time and get out of school to start other life ventures. These students would openly express a lack of interest in pursuing their education up to the college level because they believed their intelligence level would not allow them. As a result, a rift existed between two student categories, one that studied hard to go to good high schools and colleges, and the other that did not care about class work. 
I would criticize the teachers for their contribution to the creation of a negative attitude among some students. Their role in this was anchored on their teaching methodologies, where most of them mainly targeted good exam scores to measure their performance. Classroom programs would be centered on frequent tests and teachings on memorizing strategies that, in my view, discriminated students with a lower grasping capability. As a result, I propose that teachers avoid following the standardized teaching methods and testing strategies for their discriminatory nature. It would help to adopt differential teaching strategies in schools to accommodate the needs of all learners. These strategies may include engaging less capable students in mini-lessons to bring them up to speed and avoid standardized testing strategies. Here, I would propose that teachers develop creative mechanisms to evaluate learners considering their learning methods to better their outcomes.
However, I find several school experiences related to other school categories in Anyon's research. First, my language teacher would engage students in creative writing at least once every day. This experience seems to identify with the affluent professional school. Although these creative writings were not common in my school, this one teacher embraced them in teaching language and performed them daily. Also, some teachers would engage students in class discussions though not in a regular manner. When they did it, students were assigned topics to read from the textbooks, after which a teacher-guided debate would take place in the classroom. This aspect also coincides with the affluent professional school.
The dependency of students on teachers for everything at school extensively undermines the school curriculum (Semper & Blasco, 2018). To push back some of the adverse effects of the hidden curriculum in my school, I would adopt several mechanisms. First, since the students in middle-class schools tend to depend on teachers for knowledge, I would ensure that my learners do personal research and present their findings in class as part of the course requirements. This activity would help them assume a better perception of knowledge and schoolwork, enhancing their chances of succeeding in life. 
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